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Inclusion Policy



Although Lakeside is a special school for a limited population of pupils with severe and complex learning difficulties we still cater for a very diverse population of students and  believe very firmly in ensuring that we are an inclusive school for all the pupils

Background

In the late 1980s the school developed what it called its ‘Whole School Approach’.  We made what was then a major decision to include those pupils with profound and multiple learning difficulties and those with the most challenging behaviours into the mainstream of the school to work in classes alongside their peer groups, closing the two segregated classes.  This process involved a great deal of staff training as teachers and support staff acquired the new skills to work with this wider range of pupils and learnt to differentiate lessons to accommodate the whole school population. This was a key decision in the life of the school and the belief that all pupils should be taught alongside their peers guides the curriculum and timetable planning, and resource issues for the school.

Definition of Inclusion

Inclusion is an ongoing process that celebrates diversity and involves the identification and minimising of barriers to learning and participation that may be experienced by any pupils, irrespective of age, ability, gender, ethnicity, language and social background, and the maximising of resources to reduce these barriers

We see Inclusion as covering three key areas – 

· the acceptance of all our pupils into school activities regardless of the complexity of their learning difficulty or disability.

· the inclusion of all pupils into school activities regardless of  their gender, ethnicity, language and social background.

· the inclusion of our pupils into mainstream activities and the community as appropriate

Statement of Intent

The staff and governors of Lakeside School believe that every pupil has an entitlement to develop their full potential.  The school provides educational experiences which develop pupils' achievements and recognise their individuality. Diversity is valued as a rich resource which supports the learning of all. In this school, inclusion recognises a child's right to a broad, balanced, relevant and challenging curriculum which is appropriate to their individual abilities, talents and personal qualities.
Objectives

· Ensure implementation of government and LEA inclusion recommendations.

· Ensure the school's inclusion policy is implemented consistently by all staff

· Ensure any discrimination or prejudice is eradicated

· Identify barriers to learning and participation, and provide appropriately to meet a diversity of needs.

· Ensure all pupils have access to an appropriately differentiated curriculum.

· Recognise, value and celebrate pupils' achievements, however small.

· Work in partnership with parents/carers in supporting their child's education.

· Guide and support all school staff, governors and parents in inclusion issues.

· Develop links with mainstream schools to ensure that pupils have the opportunity of working with a wider range of pupils.

Co‑ordinating inclusion

The head teacher is the INCO. She sat on the LA working party to develop the County policy on Inclusion, and on the Special School Review Board which considered the future role of special schools in light of the DfES  document ‘Removing Barriers to Achievement’  
Her role is to monitor the inclusion policy and report to the governing body on its effectiveness; monitor and assess inclusive provision; identify barriers to learning and provide staff with appropriate strategies; share inclusive expertise with, and support the professional development of classroom teachers and TAs; ensure the purchase of appropriate resources through the relevant budget holders; work with the Assessment Manager to monitor pupil progress; liaise with parents; co‑ordinate cross‑phase/cross school transition; co​ordinate external specialist provision. 

All teachers are also responsible for meeting the needs of all pupils in their class.

Inclusive provision

The school offers a continuum of provision to meet a diversity of pupils' needs. With a high staff ratio class teachers are able to co-ordinate the work of the teaching assistants to ensure that pupils work in small ability matched groups or are supported for whole class activities. 

Additional support is provided by the Sensory Needs teacher and her team,  the Autism team and the Literacy Support assistant, who supports pupils in class or in specially targeted groups to ensure that the full range of needs is met. Whilst pupils are taught for the majority of the day with their peer group, we also provide specialist  teaching groups for those pupils who require this help. Pupils with specialist visual problems for example require some individually targeted work. We have identified several pupils as  ‘Gifted and Talented’ in sport and dance and also provide extra work for our most able pupils, for example the most able readers are given specialist literacy time to ensure their literacy skills are stretched to their fullest. 

Pupils with autism may require a sensory diet – a timetable with opportunities for physical activity interspersed throughout the day for example. They may need workstations of visually defined areas in order to allow them to operate within the class group. An assessment of need will be completed regularly and on changes of class to ensure the child’s needs can be met in that class situation and adaptations provided to ensure this. 

The pupils have the support of the speech therapists, occupational therapist  and the physiotherapists who work with classroom teachers to ensure that we provide an holisitic approach to education. We also have a resident music therapist who offers valuable individual work for some pupils. 

Computers  and white boards are available to support learning in every classroom. Access devices such as touch screens are available. The school has a very wide range of switches that can be used to enable access to ICT for pupils with the most severe physical disabilities.

A range of extra‑curricular activities are available during lunchtime and at after school clubs.  These clubs are planned to meet the needs of all pupils in different ways. 
Partnership Mainstream Schools

Lakeside  has had links with mainstream schools for the last thirty years. Unfortunately the advent of the National Curriculum and the associated strategies put more pressure on the timetable for our school and for mainstream school which led to a reduction in these links. This was compounded by the fact that our population is changing and is more complex than it was. Pupils have far greater degrees of learning difficulties and more pupils have challenging behaviour, making links with mainstream classes harder to manage. We lost the links we  had with 4 primary schools. 

However the formation of the Handside Schools’ Partnership in 2008 will address  this. Lakeside joined with Applecroft Primary School and Stanborough Secondary school to promote joint working.In 2012 the schools signed a Collaborative Agreement to cement this work. 
The partnership defines its purpose as  ‘ A Learning Community’ The Vision Statement is:

“Three schools, working together, to serve the needs of a community of children and their families.

And it has as its aims:

To maintain the proud traditions of three individual schools whilst growing and developing together in partnership.

To ensure that “Every Child Matters” by meeting the unique needs of each individual.

To promote excellence in learning through sharing best practice.

To enrich learning opportunities by promoting social responsibility and citizenship

The schools actively seek joint projects – short and long term. Heads meet regularly to promote joint working and the joint school council is a key driver of activities. 
Senior pupils meet regularly and work together on a buddy system.

Lakeside is also an active partner in the School Sports Partnership as a result of which we have three children on the gifted and talented register for sporting activities for whom we are developing mainstream links to extend their prowess.
FL2  have regular link sessions at Oaklands college on several different sites.

Resource allocation

The Sensory teacher organises and plans the amount of additional in‑class support and runs the withdrawal classes for those pupils requiring specialist sensory based teaching.  The English co-ordinator controls the work of the Literacy Support Assistant targeting her work where needed, both  to support pupils in class and to run specialist groups.  The Autism manager plans the work for pupils with autism – in class support and withdrawal work for individuals, as well as training staff and providing resources.
The school allocates extra funds from its delegated budget to provide extra TA support to  pupils with extra special needs, usually those with severely challenging behaviours, medical problems and those with the most profound learning difficulties  and physical disabilities who require adult intervention  to access the curriculum. 

Assessment procedures

All children deserve to have their achievements and progression recognised and the school's curriculum reflects the different levels of attainment likely to be achieved.

The school fully embraces using a consistent nationally recognised assessment system, which relates to the early learning goals, the P scales for pupils with learning difficulties, and the National Curriculum levels of attainment. All teachers monitor and review pupil progress using this assessment procedure. In order to ensure accurate assessments are made, teachers annually moderate and standardise samples of pupils' work and achievements across the curriculum

Professional development

The deputy head teacher  is  the Professional Development Manager and  oversees the professional development of all teaching staff and support assistants. Staff are kept fully informed about LA, national and regional training courses, seminars and networks which relate to inclusive educational practice. Staff attending any courses are expected to disseminate and share their knowledge with other staff within the school. Staff are also encouraged to observe good inclusive practice within school, and also in other schools.

Parent partnership

The knowledge, views and first‑hand experience parents have regarding their children is valued for the contribution it makes to their child's education. Parents are seen as partners in the educational process. All parents are welcome to contact the school if they have any concerns about inclusive educational provision. Parents are also strongly encouraged to keep in regular contact with the school regarding their child's progress. The home‑school agreement outlines how parents can support their child's learning at home. 
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