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RATIONALE

The needs of our pupils are constantly changing and the curriculum we offer has to be constantly revised to meet these needs.

We need to take a radical approach to the curriculum and use the best that is on offer and adapt it to suit the needs of our pupils  - we cannot make the pupils fit a prescribed curriculum. Our pupils have severe and profound and multiple learning difficulties. Many have physical disabilities and/ or sensory difficulties. This is the reality of their lives and we have a duty to prepare these children for the lives they will lead after school. This is not to limit their world or to denigrate their abilities. It is quite the opposite – it is to respect them as individuals and recognise their needs and their rights. They will not need the same options as their mainstream peers, and simply to adapt a curriculum designed  for others is to do our pupils a disservice. They are different, their needs are different and so their curriculum must also be different. It must be balanced, exciting, it must push the children to their limits. It must never be narrow or confining. But it must be their own.

OVERVIEW
 
We have separate three curricula from that primary / secondary model and look at them in their own rights. 

The curriculum model will be:

	Curriculum
	Classes
	Cross Curricular Dimensions
	Strategies

	Sensory Curriculum Routes for Learning
	EYFS


	Primary 1 
	Primary 2
	
	identity and cultural diversity
healthy lifestyles
community participation
enterprise
global dimension sustainable dev 
technology and the media
creativity and critical thinking
	Autism Programmes
Behaviour plans
MOVE programmes
Therapy programmes
Intensive Interaction

	
	National Curriculum


	M1  
	M2
	M3
	
	

	
	Foundation Learning

	FL1
	FL2
	
	
	










THE CURRICULUM FOR PUPILS WITH SLD

The curriculum for pupils with SLD will follow the path outlined below. Assessment is being developed in line with current thinking and the demise of the National Curriculum levels and the review of P levels.  Older pupils will be assessed against milestones and will undertake accredited courses and entry level qualifications.

1  EARLY YEARS FOUNDATION STAGE.

It is clear that for our current pupils the EYFS curriculum offers the relevant and appropriate content for our pupils in Primary 1 and Primary 2.

In P1 the curriculum will be taught in a child centred play based way with a timetable that is very different from the rest of the school.

In P2 to ensure progression and to prepare pupils for their future work the EYFS curriculum will guide the content of the curriculum but the timetable will reflect a teacher led model.

The development of communication, basic maths and literacy skills will be the focus of the work.  Time will be given to the development of play skills as a basic requirement for learning.  Creative and physical work will be time tabled. Knowledge and understanding of the world will be more cross curricular and identifiable across all lessons.


2  NATIONAL CURRICULUM

The National Curriculum will guide the work of this department. Discrete subject lessons are no longer appropriate for our current pupils who require a more holistic approach to their work. All the subjects of the National Curriculum are covered  through topics which give a coherence to the pupils’ work. 

Developing Literacy and Numeracy is very important as these are important life skills. The curriculum is seen as a skills based curriculum, enabling pupils to develop transferrable skills through their varied work rather than an emphasis on the learning of facts.

The curriculum is highly personalised and differentiated to meet need. 


3  EXTENDED  LEARNING.

Our aim for all our pupils is to achieve the greatest degree of independence they can. We have long offered accredited courses tailored to the needs and interest of our students in post 16 and more recently have offered accreditation for 14+ students where it could be linked to the national Curriculum.
Foundation Learning is an excellent way forward for our 14-19 year olds as it offers personalised programmes with three key components that we feel are essential for our students at this stage: 
· vocational/subject learning
· personal and social development
· functional skills.
A variety of programmes will lead to small, flexible qualifications – mainly drawn from the Qualifications and Credit Framework plus Functional Skills – that will enable young people to progress towards their greatest degree of independence and ability.



THE CURRICULUM FOR PUPILS WITH PMLD

DEFINITION
This working definition of learners with profound and multiple learning difficulties was
compiled by a General Teaching Council for Wales network group  and defines the group of learners we recognise at this school. 

Learners with PMLD will have a profound cognitive impairment/learning difficulty, leading to significant delay in reaching developmental milestones. Such learners will be operating overall at a very early developmental level and will display at least one or more of the following:
• significant motor impairments
• significant sensory impairments
• complex health care needs/dependence on technology.

The inter-relationship of these disabilities increases the complexity of need, in turn affecting all areas of learning. 

RATIONALE

We need to recognise that even in the context of an SLD school children, children and young people with (PMLD) have unique abilities and ways of learning. For many years we have felt that the national Curriculum was not appropriate for these pupils but  without a framework to give guidance and ensure progression we have tried to adapt the National Curriculum for our most complex pupils. However now that we have adopted the Routes for Learning framework developed by the Welsh Education committee we have the framework that allows us to be confident in providing an appropriate curriculum for these pupils.

In the words of Routes for Learning (2006) 
“whilst (pupils with PMLD) have an entitlement to a curriculum and assessment framework which is fit for purpose and meets their specific needs there is little benefit…..if they are included in structures which fail to do this” 

It is not to set low standards for these pupils to say that they are likely to remain within developmentally early intellectual stages for the whole of their school lives i.e. working within or below P3. It is to accept these young people for who they are and celebrate their uniqueness.

For these pupils the National Curriculum, even as the starting point for a curriculum, is not fit for purpose, and is of limited benefit. We have previously used the subjects and areas of work of the NC as a vehicle for delivering the sensory based and developmental curriculum required by pupils with PMLD. However this approached the work from the wrong angle. We sought to adapt the curriculum  rather than starting with the needs of the pupils and looking to provide a curriculum to match. Whilst pupils can have a tactile experience in as differentiated Maths lesson, and an aural experience in a differentiated English lesson their work was guided by the lessons on offer – not by developing a profile of the needs of the pupils and offering lessons to match. There was a real  possibility of pupils having excellent experiences but in an overall imbalanced curriculum. 

Routes for Learning expresses this: ‘Before the National Curriculum was introduced, most special schools followed a developmental curriculum concentrating on early learning, personal, social and life skills. The subject-focused programmes of study introduced a welcome breadth to the curriculum but in some instances, this led to tokenistic practices which included re-labelling of developmental areas as subjects….. It also saw a move towards totally subject-focused programmes (which were not always relevant to learners’ individual needs.) In 1996, SCAA and ACAC produced the guidance ‘Planning the curriculum for learners with profound and multiple learning difficulties, which pointed out that the whole curriculum is broader than the National Curriculum and that ’the precise definition of balance will be a matter for debate between those determining priorities for each learner’. The guidance stated as a first principle that planning should start from the basis of the needs, interests, aptitudes and achievements of the learners. This clearly encompasses the communication, early cognitive skills and sensory abilities which are fundamental to all learning.’

Similarly, assessment models such as P Scales which use linear developmental progression, come nowhere near to explaining or doing justice to the real progress and development which we know that our pupils with PMLD can make. Equating the development of pupils with PMLD to that of conventionally developing children is to do them a disservice. They will have very different pathways to progress and lateral progress must be celebrated and encouraged. 

The school has worked with professor Barry Carpenter on his project to seek ways to engage children with what he calls Complex Learning Difficulties and Disabilities(CLDD). This process of engagement must be at the heart of any curriculum development.  To engage these learners takes a long time in observation and working on small very specific steps. An English lesson for example  does not give these opportunities. 

Pupils with PMLD are not simply pupils who are working towards the same goals as others but more slowly. Their complexity of needs means that their end goals and their journeys towards them are unique and must be respected as such. To treat them as anyone else is insulting. They are who they are and must be respected as such and given the curriculum and assessment framework they need and deserve. 

The curriculum for pupils with PMLD must be vibrant and engaging, it must be broad, it may not be balanced and it must absolutely be appropriate to the needs and abilities of the individual pupils. But it will not be a curriculum that is confine to conventional lesson periods.  For pupils with PMLD, learning is best done when every moment and situation is regarded as a learning opportunity. The routines of the school day, if harnessed correctly,  can be learning opportunities in themselves and the time consuming tasks such as toileting can be seen as part of the learning process – not time taken away from learning.


CURRICULUM AND ASSESSMENT

Pupils with PMLD will be taught in the main alongside their class peers. 

Routes for Learning will provide a profile for each learner that will guide their curriculum and where EYFS or the  National Curriculum cannot offer suitable learning opportunities for the current needs of the child they will work separately from that lesson on their own currricular needs.  This may be in their own class or in the Sensory Zone with the specialist team.

Pupils will have a baseline assessment using the Routes for Learning skills frameworks. This will show what skills the pupil needs to develop. The routemap is not linear and the profile will highlight the  pupils’ priority needs which are likely to include many of the communication and cognitive skills assessed by the Routemap. 

Teachers then need to find ways to manage these needs in the classroom, highlighting where the pupil can usefully gain from inclusion in a differentiated lesson and where she has to allocate staff to PMLD specific work. 

It is important to note that pupils ‘will not make sense of a fragmented curriculum, divided somewhat arbitrarily into subject categories. Tasks must be relevant and purposeful to maximise motivation and to help learners make sense of the world around them. Curriculum experiences need to be carefully mediated as unco-ordinated approaches, particularly those using different sensory pathways, can lead to a range of experiences that carry little meaning for learners.’
( Routes for Learning 2006 ) 

The Lakeside PMLD  Curriculum will guide teachers in the way to plan relevant and challenging experiences for these pupils.  Rouess for Learning is an assessment tool not a curriculum. Class teams will be supported by the Sensory Needs team to ensure that the correct support is in place. 


THE CURRICULUM FOR PUPILS WITH AUTISM

Because our pupils with autism form a major part of the school population their needs must be mentioned here. However there will be no separate curriculum for these pupils. Pupils with autism will be taught according to their cognitive profile. Autism is not a definition of the cognitive abilities of the child and they will be stretched to their full academic potential. What will differ however is the way they are taught, the structures they need to support them and the environment in which they are taught. Lesson length, visual presentation, motivators, quiet work spaces will all be provided as needed.  Class teams will be supported by the Autism team to ensure that the correct support is in place. 


UNDERPINNING STRATEGIES AND PRINCIPLES

Whilst it is important that we offer the right curriculum it is essential that it is taught appropriately. Each teacher will employ their own teaching strategies to make learning effective for their won pupils there are several underlying whole school strategies / principles/ policies / practices that will affect the way the curriculum is presented and taught. These are:

· Autism strategies
· Intensive Interaction
· MOVE programmes
· Therapy programmes
· Nursing and care plans


Autism strategies 
In order to ensure that pupils with autism can access their curriculum each child will have been observed and assessed and will have a management plan. This may include a sensory profile, anxiety plan or sensory diet. Pupils will have in place the requisite strategies and structures, teachers will understand how that pupil needs to work – at a work station or in the main group.  Their work will be presented in manageable time slots with motivators used as necessary. This thinking will underpin the curriculum for pupils with autism.

SCERTS and the TEACCH programme are key startegies used for these pupils.


Intensive Interaction
Pupils who are working at a pre verbal level need to have the development of communication as a prime requirement in order that they can begin to access any of their work. Intensive Interaction is a way of working with these pupils to enable them to develop these skills and is a prerequisite for all other work to begin.

MOVE programmes
Physical disabilities  in themselves can prove a barrier to learning. MOVE programmes for some pupils or the MOVE ethos for others will ensure that time is given to correct positioning, and ……… 

Therapy programmes
Speech, Physio and Occupational Therapists will provide programmes for many of our pupils and these need to be but into the teaching day and become an integral part of the learning and development of our pupils. 

Nursing and care plans
Pupils cannot be expected to learn if they are not physically well, if they are hungry or in pain. Where a pupil has a nursing or care plan this must be incorporated into the child’s day, become an integral part of learning or time may need to be set aside for care to take place outside of the curriculum


CROSS CURRICULAR DIMENSIONS

When planning subject based lessons and in termly planning it is essential that we keep in mind the cross curricular dimensions: 

· healthy lifestyles
· community participation
· enterprise
· global dimension 
· technology 
· creativity and critical thinking.


These dimensions can help to unify the curriculum, showing children how various subjects have links to the same themes. They can help them to make sense of their world.
Dimensions can add a richness and relevance to the curriculum experience of young people. They can provide a focus for work within and between subjects and across the curriculum as a whole, including the routines, events and ethos of the school.

The following document looks at each dimension in detail, taking the QCA document and adapting to be relevant to pupils with severe and complex learning difficulties.


HEALTHY LIFESTYLES
Young people with healthy lifestyles have a good balance of work and play, a healthy diet and an appropriate amount of physical activity and rest. A healthy lifestyle is about both physical and mental wellbeing. There are limiting factors for many of our pupils on achieving a healthy lifestyle, it is therefore important that is promoted in school.

Although many of our pupils are dependent on others for their food and for their leisure activities, children should still seek to encourage young people to eat sensibly, stay physically active and maintain good levels of personal wellbeing. 

Good health and effective learning go hand-in-hand. We can provide the knowledge, skills and understanding that pupils need to lead healthy lives, not just through what is taught, but also through the school’s routines, organisation and environment.



COMMUNITY PARTICIPATION
· [image: Print page]
Active participation in the life of the school and the wider community helps young people to develop a sense of purpose and belonging, so that they feel able to make a difference in their own lives and to the communities in which they live.
It is important to provide opportunities for pupils to become involved in the life of the school and the wider community. By giving young people a voice in their school, it is possible to develop a sense of responsibility and increase their motivation and engagement with learning.

Working on community projects can help young people to see themselves as responsible citizens. By working beyond the school and with different groups, young people have the opportunity to contribute to community cohesion.

Pupils should have opportunities across the curriculum to work with a range of people from the community. Within school, through the school council, they can identify issues, problems and areas where improvements could be made. 




ENTERPRISE
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nterprise is about initiative and the drive to make things happen. Enterprising people create and implement new ideas and ways of doing things, handle uncertainty and respond positively to change. They have a positive 'can-do' attitude.
The importance of having an enterprising attitude has never been greater. Our students do  not require a sense of enterprise to help them to flourish in the economic market place, but to contribute towards their own sense of independence.
Enterprise education encourages young people to be innovative, to take and manage risks, and to develop determination and drive.  

In order to help learners understand enterprise, they should have opportunities across the curriculum to take personal responsibility for their own actions through a process that involves four stages:
· tackling a problem or need. Students generate ideas through discussion 
· planning the project or activity. 
· implementing the plan. 
· evaluating the processes. 

This way of working can be used for a wide variety of tasks at any level appropriate to the pupil. It is a way of working to encourage independence. 

Pupils should: 
· have the opportunity to get involved in a range of entrepreneurial activities, including business and community projects, mini-enterprises, work and community placements, and enterprise days and events
· be able to learn in an environment where they are given autonomy to tackle relevant problems or issues that involve an element of risk and uncertainty about final outcomes, as well as regard for their successful resolution
· experience a range of teaching approaches that encourage active learning, including problem-based approaches, collaborative and cooperative activities, coaching and mentoring
· establish student-run companies that offer real opportunities to provide goods and services to the community, in addition to shorter-term mini-enterprises 

GLOBAL DIMENSION 

Global issues are very difficult to equate with the lives of our young people. However our students need to be aware of the world around them and to take an interest in what they may see on TV and in the newspapers.

The Erasmus project offers the best opportunity to engage our pupils in the global dimension, both travelling to other countries, hosting foreign students  and  using technology to meet with pupils like themselves around the world. 

Pupils should have opportunities across the curriculum to:

· engage in a range of culturally diverse experiences
· participate in global partnerships, which can be a powerful and exciting way of bringing a global dimension into the classroom









TECHNOLOGY 
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Our students will never be able to participate fully in a technology-driven society. However technology can give them access to a range of opportunities they would otherwise never have e.g. VOCAs, switch operated equipment. Therefore our students  need to develop the competencies to use technology safely and effectively.

In order to help learners appreciate the role of technology in their lives and make informed decisions about how to use it, they should have opportunities across the curriculum to:

· access and use a rich range of technologies
· develop the skills to adapt to the changing nature of both technologies and media
· use technology to personalise learning, so they can work at different times, in different places and with a wider audience.


CREATIVITY AND CRITICAL THINKING
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Creativity is defined as  the use of imagination and intellect to generate ideas, insights and solutions to problems and challenges. 
Critical  thinking involves evaluative reasoning. 
Coupled together they make creative activity which can produce outcomes that can be original, expressive and have value.

Pupils with severe and complex learning difficulties often have problems with imaginative thinking and critical evaluation. However these skills should be developed in all pupils at their own level of ability.   Creativity and critical thinking develop young people’s capacity for original ideas and purposeful action. 

Creativity can be an individual or collaborative activity. Everyone has the potential for creative activity and it can have a positive impact on self-esteem, emotional wellbeing and overall achievement.
Creative activity can unlock the potential of individuals to solve personal problems. Creativity and critical thinking are crucial aspects of learning that should permeate the curriculum and the life of the school.

Pupils  should have opportunities across the curriculum to:
· use their imagination to explore possibilities
· generate ideas, take risks and to learn from their mistakes
· make connections between ideas
· engage in creative activities in all subjects, 
· work in relevant contexts, with real audience and purpose
· work with a range of creative individuals, both in and out of the classroom
· encounter the work of others as sources of inspiration
· discover and pursue particular interests and talents
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